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Our Learning Targets  

I can identify differences in assessment along the 
continuum from the point of learning (what 
learners know) to independent use of language 
(what they can do)

I can use Can-Do Statements to target the 
proficiency level and design appropriate 
assessments to provide valid evidence of 
achieving my program goals



What’s the Shift?

Mindset for Assessing Language Performance



Ali Moeller – NCSSFL Webinar: Teaching and Learning with Intentionality (9-15-2017)
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What makes UW-Madison students anxious and 
uncomfortable in a language class?

• speaking their L2 with native speakers 
and feeling comfortable around native 
speakers of their L2. 

• more anxious about speaking than about 
remembering the language rules or being 
prepared in advance of class.

Sally Magnan – UW-Madison
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What makes UW-Madison students less anxious 
and uncomfortable in a language class?

• Students felt more comfortable in class 
when focus was on creating a sense of 
community via real-world applications



Example

Learners work in pairs. Partner A 
holds a list of activities and asks 
Partner B:  “Do you like (x)?”  Partner 
B responds with “Yes, I like (x)” or 
“No, I don’t like (x).” 

FEEDBACK?   Right or wrong



Example

What do you want to do tonight? 
Learners look at an authentic schedule 
of activities, and make a list of what 
they would like to do.

Students discuss the activities and 
agree on three, and repeat this same 
conversation with different partners, 
each time marking down the 
consensus.

Activity

FEEDBACK:  Language -
structure, vocabulary, function



Example
Learners survey their classmates for 
leisure time activities, using the 
information to report out most and 
least popular activities, in order to 
create an infographic about how 
young people spend their free time.  
They will use this information to 
prepare to interview native speakers 
about their favorite activities.  
Afterwards, the learners compare the 
results highlighting similarities and 
differences.  

This Photo bnder CC BY-SA

Task

Feedback? Progress Along Proficiency Continuum

http://stackoverflow.com/questions/15968717/draw-a-progressive-paint-splash-on-a-canvas
https://creativecommons.org/licenses/by-sa/3.0/


Exercise – Activity - Task
How do we use language in our daily life? 

Solving a Problem

Completing  a Project

Making Plans
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Vocabulary Test? Produce a Translation? Present a Memorized Dialogue?



Exercise – Activity – Task
Natural, real-world conversations….

Describe to your partner what 
you are wearing now.

Check out this 
invitation!  You and 
your partner need to 
figure out what you 
should wear!

This Photo by Unknown Author is licensed under CC BY-NC-ND

This Photo by Unknown Author is licensed under CC BY-NC-ND

Describe what you are 
wearing so that your epal
friend can find you at Café 
Beaubourg

http://iberosampa.blogspot.com/2011/09/voce-nao-namora-esta-doido-2.html
https://creativecommons.org/licenses/by-nc-nd/2.5/
http://www.flickr.com/photos/bewarenerd/60411046/
https://creativecommons.org/licenses/by-nc-nd/3.0/


Which situation causes you more stress?
What advice can you agree on to reduce that stress?

http://www.reservepigeonforge.com/da/legacy-mountain-zipline-sevierville

https://derstandard.at/2000052596742/Scheitern-Bei-
welcher-Pruefung-haben-Sie-versagt

https://www.popsci.com/watch-how-self-
driving-cars-could-end-traffic-jams



Classify What Your Students Did:
Interpersonal Communication

» Exercises?  

» Activities?

» Tasks?

» Practice vocabulary & 
patterns

» Ask & obtain 
information

» Authentic Purpose

While we’re on the topic – Bill VanPatten



Learning about 
language

Using language 
to communicate

Paradigm Shifts in 
Teaching and Learning Language

Accessing content 
through language



Students gain 
knowledge and 
understanding

Students interact 
in culturally 

appropriate ways

Paradigm Shifts in
Teaching and Learning Culture

Students use language 
to build relationships 

and act with
global competence



Ensuring Reliability and Validity

• If student performance cannot be captured and rated 
consistently, then the test is not reliable and should not be used 
(Hughes, 2003)

• Test validity involves the evaluation of the appropriateness of the 
test with the interpretation and intended uses of the outcomes 
(Bachman & Palmer, 2010)

Malone and Sandrock, 2016
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Why do we assess our students?

• What information do you hope to learn?

• How do you use that information?

GoTo:  http://tinyurl.com/UWCanDo1

Enter a brief phrase or description

http://tinyurl.com/UWCanDo1


Why do we assess our students?
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• To see what students actually learned

• Feedback for students

• Quick checks – find out what I need to do in the next 5 minutes

• See where the students are so I know what to do next lesson/unit

• Evaluate my teaching – was it as effective as I hoped

• Program level – articulation from course to course

• To assign a grade – evaluate students’ progress

• To motivate students

• Feedback for other faculty at my level or for those teaching the next level

• Feedback to department, administration, stakeholders (Accountability)

• Make sure students know what they know and can do
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Traditional planning design:

1. start with the vocabulary and             

grammatical structures

2. practice 

3. quiz

4. practice more

5. culture

6. chapter test



How close is the assessment to the point of learning?

OPI/WPT

External 
Evaluation

Summative Assessments

Formative Assessments

20

End-of-Term 
Performance 
Assessments

Learning Checks
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Balanced Assessment

Learning Checks

• Did students  learn what 
was taught?

Formative Assessment

• Can students apply or manipulate 
what they have learned?

Summative Assessment

• What have students acquired? 

• Designated point in time (end of unit, program)

• Gauge if students reached a benchmark



Assessment for Learning

“Assessments are only truly formative when they improve
student learning.  

A teacher who carefully designs, plans, and implements a task but 
doesn’t act on the results is not fully engaging in formative 
assessment. 

How can we, as educators, set ourselves up to collect meaningful 
information and then capitalize on it to move students forward?”

Kroog, Hess, Ruiz-Primo. (2016) 

“The Two Es” Educational Leadership

22
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Test #1

1. List five hobbies

2. Describe what you like to do 

after school

3. List three healthy things to eat

4. Say four things your family 

does on the weekend 

Vocabulary

Function

Vocabulary

Grammatical Structure



Backward Design

Plan learning experiences and instruction

What does it take to get there?

Determine acceptable evidence

How will you and learners know they reached the goals?

Identify desired results

What are the goals?
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Standards
Learning Targets

Language Elements
Learning Activities

Can-Do Statements
Assessments



Language and 
Level

Chinese – Novice Mid➔ Novice High

Theme/Topic Well-being: A Balanced Lifestyle

Essential
Question

How do people here and in (the Chinese-speaking world) describe a 
balanced lifestyle?

Goals

What should 
learners know 
and be able to 
do by the end 
of the unit?

Learners will be able to:
• Explore health and wellness websites to identify elements of a 

balanced lifestyle here and in China.
• Compare lifestyles of teenagers to teenagers in China in terms of 

balance.  
• Make recommendations for ways to create or maintain a 

balanced lifestyle.
• Create a presentation for our sister school in China highlighting 

ways to encourage a balanced lifestyle. 

25



Test #2:  A Balanced Lifestyle

Interpretive Mode
Learners will read a blog
written by a university 

student where he discusses 
his activities. They will 

demonstrate 
comprehension by 

completing a graphic 
organizer based on 

information found in the 
text.

Interpretive Mode
Learners will watch a 

commercial for a product 
that promises to make life 
easier or less stressful and 
identify audience, purpose, 

and message.

Interpretive Mode
Learners will read a 

schedule of a top athlete to 
determine how she spends 

the hours in her day. 
deciding what elements are 
part of a balanced lifestyle 

and
what is missing.
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From: The Keys to Planning for Learning (ACTFL – Clementi & Terrill)



What can you find out
about the student’s 
balanced lifestyle?

Balanced 
Lifestyle

Not a Balanced 
Lifestyle

What he eats

What he does on weekends

His classes this term and what he has to 
do in each class

What he does for exercise

Anything else to help you decide if the 
student’s lifestyle is balanced

27



Test #2:  A Balanced LifestyleInterpretive Mode

Read a blog written by a university 
student where he discusses his 

activities. 
Demonstrate comprehension by 
completing a graphic organizer 
based on information found in

the text.

Interpretive Mode

Watch a commercial for a product 
that promises to make life easier or 
less stressful and identify audience, 

purpose, and message.

Interpretive Mode

Read a schedule of a top athlete to 
determine how she spends the 
hours in her day. Decide which 

elements are part of a balanced 
lifestyle and which elements, if any, 

are missing.

Presentational Mode

Polished - Create a presentation based on 
multiple sources of information highlighting ways 
to promote a balanced lifestyle for university 
students.  
Share the presentation with another ______ class.

On demand – Write a paragraph explaining how 
balanced your lifestyle is, making simple 
comparisons to balanced lifestyles in the target 
culture.

Interpersonal Mode

In pairs or small groups, share what you 
have learned about the US lifestyle and 
the lifestyle of students in (the _____-
speaking world) in terms of balance.  
Compare daily routines, making and 
responding to suggestions to adjust 
your lifestyle.

28



Formative 
Assessments

Asking Questions

Use Memorized 
Questions

Ask follow-up 
questions

Practice in Pairs

Elaborate – Add Details

Add “when & 
where”

Add “how many”

Practice building 
on partner’s 
statements

Ask for Clarification

“What / Huh?”

Use Question 
Words to clarify

Paraphrase – “Do 
you mean to say 
…?”

Lead to Summative 
Assessment

Work with your 
partner to identify 
as many things as 
you can that are 
the same and that 
are different 
between balanced 
lifestyles for 
teenagers in ___ 
students in ___ 
and on your 
campus



Vocabulary Ladder:  Asking for Clarification

Do you mean to say that … ?
Yes/ No, I mean to say … 

When – Where –
Who?

More slowly, please

Repeat that please

Huh?  What?

I’m a little confused ...

Are you saying ( __________ ) or ( _________ )?

Q-Words to Clarify

Paraphrase



Have you considered … ?

Doesn’t it seem to you that  … ?

After all …

In conclusion, …

For that reason, …

It’s hard to believe …

I see your point, but …

On the contrary 

To Organize Thoughts:

With respect to …

However

Regarding

I agree with you, but would add …

That makes sense

INTERMEDIATE Moving to ADVANCED



Presentational Communication: Learners present information, 
concepts, and ideas to inform, explain, persuade, and narrate 
on a variety of topics using appropriate media and adapting to 
various audiences of listeners, readers, or viewers
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Interpretive Communication: Learners 
understand, interpret, and analyze what is 
heard, read, or viewed on a variety of topics.

Interpersonal Communication: Learners interact 
and negotiate meaning in spoken, signed, or 
written conversations to share information, 
reactions, feelings, and opinions



CULTURES - Relating Cultural Practices (Products) to Perspectives:           Learners
use the language to investigate, explain, and reflect on the relationship between 
the practices (products) and perspectives of the cultures studied 

CONNECTIONS - Making Connections: Learners build, reinforce, and expand their 
knowledge of other disciplines while using the language to develop critical thinking 
and to solve problems creatively 

COMPARISONS - Language Comparisons: Learners use the language to 
investigate, explain, and reflect on the nature of language through comparisons of 
the language studied and their own

COMMUNITIES - School and Global Communities: Learners use the language both
within and beyond the classroom to interact and collaborate in their community 
and the globalized world

33



What do I need to keep in  mind in order to assess
the Three Modes of Communication?

http://www.weldre4.k12.co.us/

Interpersonal

Interpretive

Presentational



Real need to 
exchange 
information, ideas, 
or opinions

Provide a purpose for 
reading, listening, or viewing

Focus on purpose: 
- Narrate
- Give a preference, opinion
- Inform, describe, explain

Need to negotiate 
meaning

Identify the degree (detail) of 
meaning that is understood

Create a message

Need to ask and 
answer questions

Identify what the reader, 
listener, or viewer is 
supposed to do, think, or 
understand

Consider audience

Spontaneous
(“in the moment”)

Involves reflection May be “on demand” or have 
opportunity to plan and edit



Questions for Reflection and Discussion

1. What does it mean to be proficient at something?

How do you know when someone is proficient at riding a bike?  

What do you see? How does it happen?

2. Would you say that being proficient at using language requires 

a learner to speak and write perfectly?
36



What are the characteristics of language 
needed to stock shelves?

Photo: Lee Snyder



What are the characteristics of language 
needed to be a cashier?

http://www.shoesforcrews.com/blog/supermarkets-best-practices/cashier-ergonomics-an-
overlooked-way-to-save-on-compensation-costs/

https://www.bls.gov/ooh/sales/cashiers.htm



What is different about the characteristics of language 
needed to be a customer service representative?

https://www.fscj.edu/academics/areas-of-study/business/insurance-customer-service-representative-wc

http://www.wookmark.com/i
mage/120323/smiling-
customer-service-
representative-in-modern-
office-with-royalty-free-stock-
photo-pictures-images-and-
stock-photography-image-
8481429

https://topclassactions.com/lawsuit-settlements/lawsuit-
news/436494-alorica-customer-service-representative-
class-action-settlement-checks-mailed/



Advanced Learners 

1. Language Functions

2. How they ask/answer questions

3. Level of detail they use

4. Type of sentence structure

5. How predictable vs. risk (how original)

Intermediate Learners

Novice Learners



NOVICE 
LOW

NOVICE 
MID

NOVICE 
HIGH

INTERM 
LOW

INTERM 
MID

INTERM 
HIGH

ADVANCED 
LOW

How can I exchange information and ideas in conversations?

How can I meet my needs or address situations in conversations?

How can I express, react to, and support preferences and opinions in conversations?

Interpersonal Communication: Learners        
interact and negotiate meaning in spoken, signed, 
or written conversations to share information, 
reactions, feelings, and opinions



NOVICE 
LOW

NOVICE 
MID

NOVICE 
HIGH

INTERM 
LOW

INTERM 
MID

INTERM 
HIGH

ADVANCED 
LOW

How can I present information to narrate about my life, experiences, and events?

How can I present information to give a preference, opinion or persuasive argument?

How can I present information to inform, describe, or explain?

Presentational Communication: Learners 
present information, concepts, and ideas 
to inform, explain, persuade, and narrate

on a variety of topics 
using appropriate media and 
adapting to various audiences of listeners, readers, or viewers



NCSSFL-ACTFL Can-Do Statements

= Can-Do Statement

I can + Function + Context + How

I can + interact with others to meet my basic needs
+ in familiar situations

+ by creating simple sentences 
and asking appropriate follow-up questions

Thomas Sauer (with     
P. Sandrock additions)



Targeting Tasks Using Can-Do Statements
Proficiency Benchmarks: Interpersonal

NOVICE INTERMEDIATE ADVANCED

I can communicate in 
spontaneous spoken, 
written, or signed 
conversations on both 
very familiar and everyday 
topics using a variety of 
practiced or memorized 
words, phrases, simple 
sentences, and questions.

I can participate in 
spontaneous spoken, 
written, or signed 
conversations on familiar 
topics, creating sentences 
and series of sentences to 
ask and answer a variety of 
questions.

I can maintain 
spontaneous spoken, 
written, or signed 
conversations and 
discussions across various 
time frames on familiar as 
well as unfamiliar concrete 
topics, using series of 
connected sentences and 
probing questions.



Provide basic information / Express preferences

Interact to meet basic needs / Express, ask about, and react to opinions

Express, ask about, and react with some details to opinions

Interact to meet needs /
Exchange opinions and provide basic advice

Exchange information in some discussions / Explain preferences 

Exchange information in discussions / Interact and negotiate

Maintain discussions/extended conversations by supporting, comparing opinions

Request and provide information / React to others’ preferences

INTERPERSONAL 
FUNCTIONS



NOVICE: I can express my own preferences 
and react to those of others, using a 
mixture of practiced or memorized words, 
phrases and simple sentences.

ADVANCED: I can maintain  conversations 
by providing explanations and comparisons 
of preferences and advice, on academic and 
social topics, using paragraphs across major 
time frames

INTERMEDIATE: I can exchange 
preferences and provide basic 
advice on a variety of familiar 
topics, creating sentences and 
series of sentences and asking 
a variety of follow-up  
questions.



very familiar people, places, and objects 

very familiar and everyday topics 

familiar and everyday topics

a variety of familiar topics and some 
concrete topics I have researched

some concrete academic, social and 
professional topics of interest

a variety of concrete academic, social and 
professional topics of interest

a variety of complex concrete topics related to 
community interests and some specialized fields

CONTENT / CONTEXT



PRESENTATIONAL MODE:
How can I present information to inform, describe, or explain?

How is my life the same or different growing up in _______ ?

Proficiency Range Customize Can-Dos

NOVICE learners will explore:
• Meals

I can identify how dinner is the same or 
different in ___ and in my home.

NOVICE: I can present on 
very familiar and 
everyday topics using a 
mixture of practiced or 
memorized words, 
phrases and simple 
sentences.



PRESENTATIONAL MODE:
How can I present information to inform, describe, or explain?

How is my life the same or different growing up in _______ ?

Proficiency Range Customize Can-Dos

NOVICE learners will explore:
• Meals

I can identify how dinner is the same or 
different in ___ and in my home.

INTERMEDIATE learners will explore:
• Daily routines

I can present a summary of similarities 
and differences in daily meals in ___ and 
my local community.

INTERMEDIATE: I can give 
straightforward presentations 
on a variety of familiar topics 
and some concrete topics I 
have researched, using 
sentences and series of 
connected sentences.



PRESENTATIONAL MODE:
How can I present information to inform, describe, or explain?

How is my life the same or different growing up in _______ ?

Proficiency Range Customize Can-Dos

NOVICE learners will explore:
• Meals

I can identify how dinner is the same or 
different in ___ and in my home.

INTERMEDIATE learners will explore:
• Daily routines

I can present a summary of similarities and 
differences in daily meals in ___ and my 
local community.

ADVANCED learners will explore:
• Meal traditions

I can compare how the tradition of family 
meals is changing in ___ and in my 
community.

ADVANCED: I can deliver 
presentations on some concrete 
academic, social and professional 
topics of interest, using paragraphs 
across major time frames



Targeting Tasks Using Can-Do Statements
Proficiency Benchmarks: Interpersonal

NOVICE INTERMEDIATE ADVANCED

I can communicate in 
spontaneous spoken, 
written, or signed 
conversations on both 
very familiar and everyday 
topics using a variety of 
practiced or memorized 
words, phrases, simple 
sentences, and questions.

I can participate in 
spontaneous spoken, 
written, or signed 
conversations on familiar 
topics, creating sentences 
and series of sentences to 
ask and answer a variety of 
questions.

I can maintain 
spontaneous spoken, 
written, or signed 
conversations and 
discussions across various 
time frames on familiar as 
well as unfamiliar concrete 
topics, using series of 
connected sentences and 
probing questions.



practiced or memorized words and phrases, 
with the help of gestures or visuals

mixture of practiced or memorized words, 
phrases and simple sentences

simple sentences most of the time

sentences and series of connected sentences

using a few short paragraphs, often across various time frames

using paragraphs across major time frames.

organized paragraphs across major time frames

TEXT TYPE



Targeting Tasks Using Can-Do Statements
Proficiency Benchmarks: Interpersonal

NOVICE INTERMEDIATE ADVANCED

I can communicate in 
spontaneous spoken, 
written, or signed 
conversations on both 
very familiar and everyday 
topics using a variety of 
practiced or memorized 
words, phrases, simple 
sentences, and questions.

I can participate in 
spontaneous spoken, 
written, or signed 
conversations on familiar 
topics, creating sentences 
and series of sentences to 
ask and answer a variety 
of questions.

I can maintain 
spontaneous spoken, 
written, or signed 
conversations and 
discussions across various 
time frames on familiar as 
well as unfamiliar concrete 
topics, using series of 
connected sentences and 
probing questions.



Asking a few simple questions

Asking practiced and some original questions

Asking questions to keep the conversation on topic

Asking appropriate follow-up questions

Asking a variety of follow-up questions

Maintain conversations

Maintain discussions, using probing questions

Asking a variety of questions

Discuss, negotiate, debate, asking precise questions

ASKING 
QUESTIONS
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Donna Clementi – Chicago Public Schools Project, 2016

Hierarchy of questions

Tell me about a time when….
Can you explain/give an 
example

Tell me more…
Describe…
Why? How?

What? When? Where? Who?
Either/or
Yes/no

Novice



I can request and provide information 
in conversations on familiar topics by 
creating simple sentences and asking 
appropriate follow-up questions.



What are similarities and  
differences in what this 
family eats in a week and 
what you and your partner 
eat in a week?

I can request and provide 
information in conversations on 
familiar topics by creating simple 
sentences and asking appropriate 
follow-up questions.



I can express, ask about, and react with 
some details to preferences, feelings, 
or opinions on familiar topics, by 
creating simple sentences and asking 
appropriate follow-up questions.



I can express, ask about, 
and react with some 
details to preferences, 
feelings, or opinions on 
familiar topics, by creating 
simple sentences and 
asking appropriate follow-
up questions.

Which family eats the most healthy 
(what’s your evidence)? 
Based on what they eat, with which 
family would you like to stay for a week?



To Move Across the Proficiency Continuum
Based on our discussion of what really counts to move learners   
to higher levels of proficiency:

• Identify three key things that you would like your language 
program to focus on in order to guide learners to higher levels of 
proficiency

• Describe one specific practice to serve as a
“look for” in language classes (to use as a
departmental focus for learning/discussion)

GoTo:  http://tinyurl.com/UWCanDo2

http://tinyurl.com/UWCanDo2


To Move Across the Proficiency Continuum
1. Move from language control in the classroom to control outside the 

classroom

2. Move from being comfortable with what I have practiced to taking 
risks

3. Move from security (what is known, practiced) to being comfortable 
with the unknown (unexpected, not controlled)

4. Move from straightforward tasks to complex tasks and use of 
academic language

5. Move from words – to phrases – to sentences – to paragraphs

6. Move from focus on self to focus on others (beyond self); 
Move from concrete to abstract

7. What helps? Practice asking questions; circumlocution; telling stories 
and developing consistency with time frames 

From Shanghai American School Core Language Leadership Team
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Where do you think your learners are?
How do you know?
How do you know?



INTERACT: I can act 
appropriately when 
obtaining food in familiar 
situations, such as grocery 
shopping or eating in a 
restaurant

INVESTIGATE:  In my own and 
other cultures I can compare
how food is organized on a 
nation’s food plate/pyramid, 
based on factors such as 
geography, economy, or 
attitudes toward health.

INTERACT: I can demonstrate 
culturally appropriate 
behaviors as I discuss and try 
unfamiliar food and drink.

INVESTIGATE: In my own and 
other cultures I can explain the 
attitudes toward meals, health 
and fitness.

INTERACT: I can demonstrate and 
adjust basic table manners as a 
guest in a home or restaurant.

INVESTIGATE
INTERACTINVESTIGATE: In my own and 

other cultures I can identify
how, what and why people 
eat what they do.

https://www.actfl.org/global_statements



INTERACT: I can 
appropriately address 
members of a family who 
represent different 
generations and genders.

INVESTIGATE: In my own and 
other cultures I can identify
whom people consider to be 
part of their family.

INVESTIGATE:  In my own and 
other cultures I can compare 
the roles of family members.

INTERACT: I can respond in an 
appropriate informal and 
formal manner in familiar 
family situations.

INVESTIGATE: In my own and 
other cultures I can explain the 
degree to which society supports 
the family and family values.

INTERACT: I can interact 
appropriately at a family event 
based on cultural norms and 
family dynamics.

INVESTIGATE
INTERACT

https://www.actfl.org/global_statements



Performance Leads Toward Proficiency

Proficiency is independent use of language by learner

Our goal is to provide learners with this independent use of language 
through meaningful classroom practice

… and assesssment

Proficiency


